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MENTORING AS A TOOL FOR STUDENTS' PERSONAL DEVELOPMENT
IN THE MODERN SCHOOL

Background. Modern educational transformations, driven by rapid social change, necessitate a transition from traditional
knowledge-centred models to personality-oriented approaches. In this context, mentoring emerges as a vital pedagogical tool for
supporting students’ personal development by fostering an environment of trust and individualized interaction. Mentoring shifts
the educational focus from mere academic acquisition to the formation of intrinsic motivation, self-reflection, and life skills.
Furthermore, the professional role of a "learning mentor” is increasingly recognized within international frameworks, such as
ESCO, as a key factor in addressing diverse educational needs and ensuring long-term success. The purpose of this study is to
substantiate mentoring as a comprehensive mechanism for students' personal growth and to analyse its impact on the
development of qualities essential for self-realization in the contemporary world.

Methods. The research employs a multifaceted methodological framework combining theoretical analysis and empirical
pedagogical inquiry. The theoretical component includes synthesis and generalization on issues of person-centered learning and
individual support. The empirical basis of the study relies on pedagogical observation and the analysis of practical mentoring
experiences within private secondary education institutions in Kyiv. Key methods include case analysis of typical educational
challenges, such as low academic performance and lack of motivation, as well as pedagogical generalization to systematize
effective mentoring strategies. Additionally, the study incorporates the development and testing of specialized diagnostic and
reflective tools, such as thematic worksheets, designed to facilitate mentor-student interaction and track personal progress.

Results. The study identifies six core functions of mentoring: emotional support, adaptation to the educational
environment, development of intrinsic motivation, implementation of individual educational trajectories, fostering reflection, and
enhancement of soft skills. Practical implementation demonstrates the effectiveness of combining individual weekly sessions with
group mentoring and team-building activities. The research also introduces and tests several thematic worksheets, including
"Stalker's Diary," "All About Me," and "Flower of Values," which proved effective tools for self-discovery and emotional well-being.
The findings indicate that common academic difficulties, such as systematic failure to complete assignments or a lack of interest
in particular subjects, are more effectively addressed through mentoring grounded in partnership and support rather than coercion.

Conclusions. The study confirms that mentoring serves as a holistic mechanism for personal development, enabling
students to take responsibility for their choices, strengthen resilience, and adapt better to the educational process. The results
highlight the importance of mentorship-oriented interaction in modern education and its potential to support both academic and
personal growth. Further research should focus on evaluating mentoring models in diverse educational environments and on
developing standards for mentor training.

Keywords: mentoring, students' personal development, individual educational trajectory, mentor-student interaction,
educational environment.

Background

Contemporary transformations in education, driven by
rapid social change, require a reconsideration of teaching and
student support approaches. Increasingly, the educational
process is centred on the child's personality, needs, interests,
values, and abilities for self-development and self-reflection.
Under such conditions, traditional approaches focused mainly
on knowledge transmission are no longer sufficient for
developing key competencies and life skills. This creates the
need to search for effective pedagogical tools, one of which is
mentoring. Mentoring is an effective tool for supporting
students' personal development in the modern school
environment, as it is based on an individualised approach and
the establishment of a trusting relationship between a student
and a teacher-mentor.

Individual support within mentoring enables consideration
of students' educational needs and personal characteristics,
thereby creating favourable conditions for their harmonious
development. Interaction with a mentor contributes to the

development of intrinsic motivation, awareness of personal
values and goals, improvement of self-esteem, identification
and overcoming of difficulties, and responsibility for educational
outcomes. Thus, mentoring not only complements traditional
educational practices but also transforms them by shifting the
emphasis from knowledge acquisiton to personality
development (PeopleForce Logo, 2026).

The concept of mentoring dates back to ancient Greece
(approximately the 8th century BC), specifically originating
from Homer's epic poem, The Odyssey. The protagonist,
Odysseus, leaves his son in the care of his trusted friend
Mentor, who acts as a guide and educator (Ferreres, 2018).
As early as the late 1980s, Daniel Levinson was among the
first to describe mentorship as a vital stage in personal
development, highlighting its significance and its role in
instruction, support, sponsorship, and guidance (Peeples
at al., 2024).

Furthermore, the work of Jean E. Rhodes warrants
recognition; she demonstrated that the duration of
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mentoring is a critical factor in interactions with children and
adolescents. Stable mentorship lasting more than a year
exerts a significant positive impact on students' academic,
behavioral, and psychosocial outcomes (Grossman, &
Rhodes, 2002).

Particular attention should be paid to the research
conducted within the European project "MENTOR." The
authors established that systematic mentoring is crucial for
the professional development and adaptation of novice
secondary school teachers. Providing regular support from
experienced colleagues helps new educators navigate daily
challenges, prevents them from leaving the profession
prematurely, and significantly improves the quality of
instructional design and classroom management. The
researchers emphasize that this process is mutually
beneficial, as it stimulates self-reflection among the mentors
themselves and serves as a key tool for enhancing the
conscious competence of both parties (Duse at al., 2017).

Notably, the profession of "learning mentor" is formally
recognised within the European Skills, Competences,
Qualifications and Occupations framework. The role of a
learning mentor includes providing targeted support to
students with diverse educational needs, from those
experiencing learning difficulties to gifted learners who
require additional intellectual challenges. Through
coordinated mentoring activities and interdisciplinary
cooperation with teachers, psychologists and families,
mentors contribute to creating an educational environment
that supports students' long-term academic and personal
success (ESCO, 2025).

The purpose of this study is to substantiate mentoring as
an effective tool for students' personal development and to
analyse its influence on the formation of qualities necessary
for successful self-realisation in the contemporary world.

In accordance with the stated purpose, the following
objectives were identified:

1. To substantiate mentoring as an effective tool for
supporting students' personal development in the modern
school environment.

2. To identify and analyse the functions of individual
support in addressing students' educational needs and
personal characteristics.

3. To generalise practical approaches to the implementation
of mentoring within the educational process of contemporary
schools.

The object of the study is the process of students’
personal development in the modern school. The subject of
the study is mentoring interaction as a factor influencing
students' personal development in the contemporary
educational environment.

The scientific novelty of the study lies in substantiating
mentoring not only as a form of pedagogical support, but
also as a comprehensive mechanism for students' personal
development through individual and group interaction in the
modern school environment.

The practical significance of the study consists in the
possibility of applying the proposed mentoring approaches,
thematic activities and forms of mentor—student interaction in
the educational practice of secondary education institutions.

Methods

The research was conducted using a combination of
general scientific and pedagogical methods, ensuring a
comprehensive analysis of mentoring as a tool for students'
personal development in the modern educational
environment.

The theoretical basis of the study relied on the methods
of analysis, synthesis, comparison, and generalisation of the
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scientific and methodological literature on mentoring,
personality-oriented education, individual educational
support, and student development in contemporary
schooling. The use of these methods enabled clarification of
the conceptual foundations of mentoring, identification of its
key functions, and determination of its role in supporting
students' personal growth.

In addition, the study employed empirical methods,
particularly pedagogical observation and the analysis of
practical mentoring experience gained within the activities of
secondary education institutions. Special attention was paid
to the examination of real educational situations arising in
mentor-student interaction, including issues related to
academic motivation, adaptation to the educational
environment, emotional support and the organisation of
individual educational trajectories. Elements of case
analysis were used to interpret typical problem situations
and identify effective approaches to their resolution.

The method of pedagogical generalisation was applied
to systematise practical approaches to organising mentoring
sessions, individual support, and group interaction between
mentors and students. This approach made it possible to
summarise practical tools and forms of mentoring work that
contribute to students' self-reflection, communication,
emotional development and the formation of responsibility
for their own educational progress.

The combination of these methods ensured a
comprehensive examination of mentoring as an
instrument of students' personal development in
contemporary school education.

Results

1. The significance of mentoring in the formation of
students' personality in the modern school. The modern
school is gradually transforming into a space where
individual educational trajectories and the ability to learn
independently and develop oneself become increasingly
important. In this context, particular attention is given to
approaches that provide personalised pedagogical
interaction and support for students.

One of such approaches is mentoring, which is
considered an effective tool for supporting students'
personal development in the modern school environment.

Mentoring is understood as a form of support and
guidance provided to a younger or less experienced
individual, particularly in educational or professional contexts
(PeopleForce Logo, 2026). The purpose of mentoring is to
strengthen trust and interpersonal relationships, develop
resilience and character, and increase students' aspirations
rather than focus exclusively on academic knowledge and
skills (New Ukrainian School, 2024).

A person with pedagogical training who works in
mentoring is called a mentor. Importantly, a mentor does not
necessarily need specialised subject-specific education, as
social pedagogues, psychologists and other educational
professionals may also perform mentoring functions. A
mentor serves as a guide in the sphere of self-development
and future opportunities, helping students better understand
themselves, identify their strengths and interests, formulate
life goals and determine possible directions for future
professional development (Atmospheric School, 2025).

It should be noted that mentoring is most systematically
implemented in the private sector of education. This is
largely due to the greater autonomy of private educational
institutions in shaping educational models, introducing
flexible curricula and adapting international practices of
personalised learning.
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Based on the analysis of scientific sources and the
practical experience of private secondary schools in Kyiv,
the following core functions of mentoring can be identified:

1. Support and guidance for students. In the context of
social instability and wartime challenges in Ukraine,
students increasingly require emotional and pedagogical
support. Establishing stable, trusting communication
between a mentor and a mentee is particularly important, as
pedagogical support should not be limited to occasional
consultations or formal assistance. Mentoring involves long-
term interaction during which the mentor monitors the
student's development, supports them in overcoming
difficulties and helps strengthen confidence in their own
abilities. Such support allows students to feel that they are
not facing educational challenges alone but are interacting
with an adult who understands their needs and helps them
find effective solutions. Support should concern not only
educational difficulties but also personal and emotional
challenges, including family problems, anxiety, apathy and
a lack of motivation.

2. Adaptation to the educational environment and
learning requirements. Students often require support as
they adapt to the educational process, particularly at the
beginning of the academic year after long holidays or when
entering a new educational environment. Mentors help students
become familiar with school rules, routines and academic
expectations, thereby facilitating smoother adaptation.

3. Support and development of intrinsic motivation.
Mentoring contributes to the formation of conscious interest
in learning, increases the personal significance of educational
activity and encourages active cognitive engagement.

4. |dentification and implementation of an individual
educational trajectory. An essential component of mentoring
interaction is helping students define their goals, interests,
abilities and aspirations. Mentors organise regular meetings
with students, including brief interactions during breaks or
before and after classes, to discuss progress and adjust
educational goals in line with students' developmental dynamics.

5. Development of reflection. This function is aimed at
fostering students' ability to analyse their achievements,
difficulties and directions for further development. Reflection
encourages students to perceive their educational activity as
a holistic process rather than merely the completion of
separate tasks.

6. Development of soft skills. Mentoring contributes to
the development of communication skills, critical thinking,
creativity and emotional intelligence, all of which are
essential for students' successful social interaction and
personal growth (Atmospheric School, 2025).

The above-mentioned functions demonstrate that
mentoring extends far beyond the academic sphere and
encompasses broader aspects of students' personality
development, life orientations, interests, and aspirations. In
this context, a mentor acts not only as a pedagogical
facilitator but also as a significant adult figure who helps
students better understand themselves and their potential.

First of all, the mentor's influence becomes evident
through students' self-discovery. Through individual
conversations, reflective questions and discussions of life
situations, students gradually begin to recognise their
interests, inclinations and emotional reactions. Mentors
encourage students not only to answer the question "What
should | do?" but also to reflect on "What am | genuinely
interested in?", "What do | enjoy?" and "In which areas can
I develop?". Such interaction forms the foundation for a
more conscious life position.
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Another important aspect is supporting students'
personal interests and hobbies. Extracurricular activities are
often underestimated in school practice, although they play
a significant role in personality development. Mentors help
students identify their interests and find opportunities for
further development through participation in clubs, projects,
competitions and individual initiatives.

Special attention should also be paid to the influence of
mentoring on the formation of life goals and value
orientations. Through interaction with a mentor, students
learn to distinguish between temporary desires and stable
life goals and gradually become more aware of the
responsibility for their own choices. In this case, the mentor
does not impose ready-made solutions but helps students
build their own internal system of values and orientations.

2. Individual support as a means of addressing students
educational needs and personal characteristics. One of the
key characteristics of mentoring is its focus on individual
support, which enables it to take into account each student's
educational needs and personal characteristics. Under
contemporary educational conditions, individualisation
becomes an essential prerequisite for effective learning,
since each student demonstrates a unique pace of learning,
different levels of preparation, individual interests, goals and
ways of perceiving information.

Within this process, it is important to understand that a
mentor is not necessarily a teacher of a specific subject and
does not function as a person responsible for constant
academic pressure or grade improvement. The mentor's role is
significantly broader: a mentor acts as a guide who helps
students navigate not only the educational process but also life
situations related to choice, responsibility, motivation and self-
development. Such interaction is based on partnership, where
students are viewed not as passive recipients of influence but
as active participants in their own development.

Individual support involves a systematic study of
students' personal characteristics, educational requests,
strengths, weaknesses and preferences. On this basis, a
flexible educational interaction is formed, in which mentors help
students work through difficulties, overcome challenges, and
receive support during both successes and failures.

Within individual support, mentors help students analyse
educational and life situations, explore possible solutions,
understand the consequences of their actions, and make
informed decisions. Such interaction is based on dialogue,
cooperation and joint search for optimal strategies of
behaviour. Rather than imposing ready-made answers,
mentors encourage students' independent thinking, which
fosters responsibility and self-confidence.

Mentors and students jointly develop schedules and
action plans in order to organise mentoring activities and
monitor progress. Mentors also collaborate with teachers,
educational psychologists, social workers, and parents
when necessary to improve students' educational
development (European comition, 2025).

An important component of mentoring is emotional
support, which helps students feel stability and safety within
the educational environment. Through communication,
mentors help students verbalise difficulties, reduce anxiety
and analyse situations from different perspectives. Such
support creates conditions for a more conscious attitude
toward learning and personal development.

The main focus of mentoring includes:

e creating a safe, reliable and supportive environment for
students;

¢ motivating students toward learning;

'
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¢ developing life skills and self-sufficiency (Dream and
Action school).

¢ Within the tutor-mentoring approach, students:

e learn to reflect on their achievements and difficulties;

o take responsibility for their learning, decisions and choices;

e receive emotional support from an adult who is ready
to help.

Such an approach helps students learn consciously,
understand themselves and recognise their own needs
(Dream and Action school, 2026).

The following examples illustrate practical situations
arising within mentor-student interaction.

Situation 1. Low academic performance due to frequent
failure to complete homework. During the educational
process, a student systematically received low grades due
to the regular neglect of homework assignments. At the
initial stage, the mentor organised an individual meeting with
the student in order to analyse the situation without pressure
or judgement. A trusting atmosphere became an essential
condition, allowing the student to openly explain the reasons
for the difficulties, including a lack of time, misunderstandings
of educational material, low motivation, or overload.

Based on the information obtained, the mentor and
student jointly developed a step-by-step strategy for
completing educational tasks. Priority subjects, workload
and realistic deadlines were determined. Additionally, the
mentor initiated communication with subject teachers in
order to coordinate requirements and, where necessary,
adjust assignment deadlines.

A system of supportive monitoring was subsequently
introduced: the mentor regularly reminded the student about
agreements, monitored task completion and provided
assistance when difficulties emerged. Importantly, the
interaction was based not on coercion but on responsibility
and partnership. Over time, the student gradually improved
time management skills, developed planning abilities, and
reduced the number of incomplete assignments, which
positively influenced overall academic performance.

Situation 2. Persistently low academic performance in
the Ukrainian language subject. For a considerable period,
a student consistently demonstrated low academic results in
the Ukrainian language subject, regardless of the type of
educational task. In order to identify the causes of these
difficulties, the mentor organised comprehensive interaction
involving communication with the student, consultation with the
subject teacher and cooperation with the student's parents.

The analysis revealed that the main problem was not a
lack of ability but a decrease in interest, driven by the
complexity and monotony of learning theoretical material,
particularly grammar rules from textbooks. The student
experienced overload and gradually lost motivation to study
the subject.

Taking these factors into consideration, it was proposed
to change the approach to learning. Together with the
subject teacher, interactive methods and digital tools were
introduced, including interactive visual materials and
educational quizzes created in the Kahoot format. These
tools allowed educational material to be presented in a more
accessible and engaging way.

The mentor, in turn, supported the student throughout the
adaptation to the new learning format, monitored changes and
provided emotional support. As a result, positive dynamics
gradually became evident: the student demonstrated greater
interest in the subject, improved academic results and
increased confidence in their own abilities.

The consideration of such practical situations
demonstrates that effective resolution of educational
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difficulties is possible only through a comprehensive
approach combining pedagogical support, individualisation
and partnership interaction. In such cases, the mentor acts
not as a controller but as a guide who helps students
understand the causes of difficulties, identify possible
solutions and gradually develop their own strategies of action.

Practice shows that even typical educational problems
such as low academic achievement, lack of motivation and
difficulties in organising educational activities acquire a
different character under mentoring support. Through
dialogue, situation analysis and joint planning, students not
only solve specific problems but also develop responsibility,
independence and self-regulation skills.

Importantly, mentoring interaction in problematic situations
is based on trust and cooperation rather than excessive
control, which allows students to maintain positive
communication with adults and develop readiness to
overcome future difficulties.

3. Practical ideas for organising mentoring sessions. The
question often arises as to how individual interaction with
students should be organised and how frequently mentoring
meetings should take place. Naturally, mentors should take
into account students' needs, personal characteristics and
academic workload. However, it is advisable to organise
regular weekly meetings. At the same time, mentoring
should not be limited exclusively to scheduled meetings,
since communication during breaks, before or after classes,
also plays an important role in establishing trust and
emotional connection.

The time and day of mentoring sessions should always
be coordinated with students, emphasising the importance
of their opinions and promoting mutual responsibility. It is
also important to plan a general framework for meetings and
possible individual educational trajectories, though these
plans should remain flexible, as unexpected situations and
students' requests may arise at any time.

The content of mentoring sessions may cover a wide
range of topics, from academic difficulties to emotional
states, personal experiences, achievements and challenges.
Within these meetings, it is important not only to discuss
events and experiences but also to analyse them through
reflection, helping students better understand their emotions,
decisions and personal experiences.

One of the simplest yet effective tools involves the use
of specially prepared thematic worksheets completed
individually by students and subsequently discussed with
the mentor. Such worksheets are especially appropriate for
individual mentoring meetings. Examples of thematic
worksheets developed for mentoring sessions and tested in
educational practice are presented below.

For example, the worksheet "Stalker's Diary: The First
Week at School" (Fig.1) allows students to provide
emotional and meaningful feedback about their first days
within the educational environment. Students describe their
impressions, difficulties, achievements and emotional
states. This helps mentors better understand students'
experiences with adaptation, peer interactions, and
educational challenges.

Another type of worksheet focuses on students' self-
presentation, encouraging them to describe their interests,
hobbies and strengths (Fig. 2a). Such activities allow
mentors to gain a deeper understanding of students'
personalities, inner worlds and potential. Special attention
should also be paid to activities aimed at developing self-
awareness, emotional understanding and  value
orientations. Students are also encouraged to reflect on the
role of mentoring interaction and their expectations
regarding mentor support (Fig. 2b).
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"STALKER'S DIARY: THE FIRST WEEK IN
|THg ZONEE‘ w ‘

Your in-game
nickname:

) 4 C{hd. Challenge:
What three words would Fou use to describe your first

week of high school? Explain why?

2 . Radation background of emotions:

" How have you felt ths week?
calm, Like an experienced stalker
anxious, ke a newcomer to the Zore
excited because adventures are everywhere
other (your options):

3 . Artifacts of the Week
What were the benefits and pleasant discoveries this week?

Se e

% | Aromalies
What difficulties or *traps* did you encounter at school?

S New allies:
Have you made any new friends or acquaintances? Tell us.

6. W Secret Map:
What would you like to change or improve in your school life so that
future "trips to the Zone" would be easier?

Fig. 1. Thematic worksheet for a mentoring session (developed by the authors)

All About Me Why Do | Need a Mentor

O G
() ()
O
G O
()
O O
O O

o) *) *3)

Fig. 2a. "All About Me" worksheet Fig. 2b. "Why Do | Need a Mentor?" worksheet
(developed by the authors) (developed by the authors)
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In particular, the worksheet "What Makes Me Happy?"
presented in Fig. 3a is designed as a flower whose petals
students fill in independently. Each petal contains
something that brings the student joy and happiness. This
activity encourages students to reflect on their emotional
needs and recognise the factors that contribute to their
emotional well-being.

What Makes Me
Happy?

Fig. 3a. "What Makes Me Happy?" worksheet
(developed by the authors)

The worksheets presented aim to develop students'
reflection, self-awareness, emotional understanding,
communication skills, and value orientations. Their use
during mentoring sessions helps establish trusting
interactions between mentors and students and supports
students' personal development.

Such mentoring sessions create space for meaningful
dialogue during which students learn to understand
themselves, their emotions, needs and values more deeply.
Activities of this kind contribute to the development of
reflection, responsible decision-making and awareness of
personal priorities.

It should also be noted that mentoring is not limited
exclusively to individual interaction. Alongside individual
mentoring, group mentoring also plays an important role,
although its primary aim remains to support each student.
Within-group mentoring involves mentors working with
groups of students of the same age and organising collective
meetings that foster healthy interaction, communication, and
a positive psychological climate within the class.

In this context, the mentor's task is not only to support
individual students but also to create a safe environment where
everyone can express themselves, feel heard and learn to
listen to others. Such an environment contributes to the
development of trust, mutual respect and a sense of belonging.

One of the most effective tools in this process is team-
building activities. These activities help students become
acquainted with one another, reduce tension, overcome
communication barriers and stimulate interaction in an
informal atmosphere.

The activity "Five Questions" promotes self-presentation
and interpersonal communication. Students answer several
personal questions on separate stickers and then attempt to
identify the authors of randomly selected answers through
interaction with classmates.

Another activity, "Two Hands and Preferences", helps
students discover common interests and develop a sense of
unity. Students take turns naming two personal preferences,
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Another activity, "The Flower of Values" (Fig. 3b), helps
students develop awareness of their personal priorities.
Students are provided with a list of values such as family,
health, freedom, development, safety, respect and love, but
may select only a limited number of them. This limitation
encourages students to determine priorities consciously and
compare the significance of different values.

Flower of Values

family, hobbies, health, development, freedom,
security, love, hope, truth, happiness, respect, care

Fig. 3b. "Flower of Values" worksheet
(developed by the authors)

while classmates with similar interests join hands with them,
gradually forming a single chain or circle.

The activity "Counting to Three" develops attentiveness,
reaction speed and group coordination. Students count
consecutively, but whenever a number divisible by three
appears, they clap instead of pronouncing the number. If
someone makes a mistake, the counting starts again.

Mentoring sessions may therefore combine individual and
group work, ensuring holistic support for students. Individual
meetings help mentors better understand students and their
needs, while group activities foster communication skills,
cooperation, and a positive classroom atmosphere.

Thematic mentoring worksheets encourage reflection,
self-awareness and responsibility, whereas team-building
activities strengthen communication and social interaction.
Combined together, these tools create favourable conditions
for students' effective personal development.

The proposed worksheets and mentoring activities were
tested in practical mentoring interactions in secondary
education institutions and demonstrated their effectiveness
in promoting students' reflection, communication, and
emotional involvement.

Discussion and conclusions

Summarising the theoretical provisions and practical
experience analysed in this study, it can be concluded that
mentoring functions as an effective tool for supporting
students' personal development in the modern school
environment. Its significance is determined by its orientation
toward students' individual needs, the creation of conditions
for self-discovery, the development of intrinsic motivation
and the formation of responsibility for personal educational
and life choices.

The individual format of mentoring interaction ensures
consideration of students' personal characteristics, facilitates
overcoming educational difficulties, and contributes to the
development of self-regulation skills. At the same time, group
forms of mentoring complement this process by creating
favourable conditions for the development of communication
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skills, interaction and positive socio-psychological climate
within the student collective.

Thus, mentoring should be regarded as an important
component of the contemporary educational environment,
providing not only academic support but also comprehensive
personality development, readiness for independent learning,
social interaction and life self-determination.

Prospects for further research involve studying the
effectiveness of mentoring models in different types of
educational institutions and developing methodological
recommendations  for mentor training and the
implementation of mentoring practices in secondary
education institutions.
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MEHTOPCTBO SIK IHCTPYMEHT OCOBUCTICHOIO PO3BUTKY YYHIB Y CYYACHIW LLKONI

BcTyn. CyvacHi oceimHi mpaHcgopmauyii, 3ymoeneHi cmpimMkumu couyianbHUMuU 3MiHamu, nompe6yromb nepexody 8i0 mpaduyiliHux
3HaHHeego-yeHmpoeaHux modesieli Ao ocobucmicHo opieHmoeaHux nioxodie. Y yboMy KOHmMeKkcmi MeHmopcmeo nocmae sik diesuli nedazo2ivyHull
iHcmpymeHm nidmpumMku ocobucmicHo20 po38UMKY y4Hie Yyepe3 cmeopeHHs cepedosuuia dogipu ma iHougidyanizoeaHol e3aemodii. MeHmopcmeo
3Miwye akyeHmu i3 cymo akademiyHux 0ocsi2HeHb Ha ¢hopMyeaHHsI 6 HympiwWHLOI Momueauii, 30amHocmi 0o pegbsiekcii ma Xummeeux HaguU4oK.
Okpim moeo, npodgpeciliHa ponb "MeHmopa 3 Hag4aHHs1" dedani Yyacmiwe eU3HaemMbCsl y MiXkHapoOHUX cmpyKkmypax (3okpema, ESCO) sik knrovoeuli
ghakmop 3adoeosieHHs1 pi3HOMaHimMHuUXx oceimHix nompeb6 i 3abe3nevyeHHss doe2ocmpokoeo2o ycrnixy. Memoto docnidxeHHsI € 06rpyHmyeaHHs1
MeHmopcmea sik KOMMN/IeKCHO20 MexaHi3My ocobucmicHO20 3pocmaHHsl y4Hie ma aHani3 (io2o ennuey Ha po3eUMOK sikocmel, Heob6xiOHuUx dns
ycniwHoi camopeani3ayii 8 cy4acHomMy ceimi.

MeTtoaun. Y docnidxeHHi eukopucmaHo 6azamozpaHHuli Memodosoz2iyHuli anapam, w0 NoedHye meopemuyHull aHaniz ma emnipuyHul
nedazoziyHuli nowyk. Teopemu4Huli cknadHUK Micmumb cCUHMe3 ma y3a2a/lbHeHHsI 3 NnumaHb 0COo6UCMICHO OpieHmMo8aHO20 HasYaHHs1 ma
iHOueidyanbHoi nidmpumku. EmnipuyHa 6a3a AocnidxeHHs1 rpyHmMyembcsi Ha neda2o02i4HOMYy criocmepexeHHi U aHanisi npakmu4Hoz2o doceidy
MeHmopcmea y npusamHux 3aknadax 3a2asibHoi cepedHboi oceimu micma Kueea. Knrovyosi Memodu oxonnroroms Kelic-aHasi3 munosux oceimHix
BUKJIUKie (maKux, sIK HU3bKa ycniwHicmb ma 6pak Mmomuseauii), a makox nedazozi4yHe y3a2asbHeHHs1 01 cucmemMamus3ayil epekmueHux cmpameeit
meHmopcmea. [Jodamkoso po3pobneHo Ui anpobosaHo creyianizoeaHi diaezHocmuy4Hi ma peghrieKkcusHi iHcmpymeHmu (3okpema, memamu4Hi pob6oyi
apkywi), cnpsimoeaHi Ha ¢hacunimauyjito e3aemModii MeHmopa 3 yyHeM i eidcmexxeHHs1 ocobucmicHo20 npozpecy.

Pe3ynbTaTtu. Y docnidxeHHi susHayeHo wicmb Knro4oeux byHKUili MeHmopcmea: eMouiliHa niompumMka, adanmayisi o oceimHb020
cepedoeuuja, po38UMoK eHympiwHLOi Momueauii, peanizayis iHoueidyanbHUX oceimHix mpaekmopil, gpopmyeaHHs1 pecpnekcii ma pozeumok soft
skills. Mpakmu4Ha peanisayiss npodeMoHcmpyeana egekmueHicmb noedHaHHS iHOugidyanbHUX WoOMUXHeeuUXx 3ycmpiyel i3 epynoeum
MeHmMopcmeom i komaHGoymeoprogaslbHUMU aKmueHocmsIMU. Y Mexax docslidKeHHs makox 6yo po3pobrieHo U anpo6oeaHo HU3KY meMamuy4yHuUX
poboyux apkywie, 3okpema "LLjodeHHUK cmankepa"”, "Yce npo meHe" ma "Keimka yiHHOocmel", siki eusieunucsi egpekmueHUMU iHCMpPYMeHmamu
camonizHaHHa U niOmpumku emouyiliHo2o 6nazononyyqys. OmpumaHi pesynbmamu ceid4amb, w0 munoei akademMi4Hi mpyOHouw, maki sk
cucmemamuy4He He8@UKOHaHHs1 3aedaHb abo eidcymHicmb iHmepecy 0o okpeMux npedmemie, e¢heKmueHilwe eupiwyrombcsi Yepe3 MEHMOPCMeo,
3acHoeaHe Ha napmHepcmei ma niompumuyi, a He Ha NPUMYCi.

BucHoBku. fJocnidxeHHss nidmeepdxye, w0 MeHMopcmeo eucmynae YinicHUM MexaHi3MOM ocobucmicHo20 po3eUMKY, SIKUl crpusie
¢hopmyesaHHIo 8idnoeidanbHocmi 3a enacHuli eubip, po3sumky cmilikocmi U nokpauwjeHHo adanmayii 3dobyesayie oceimu do oceimHbL020 npoyecy.
OmpumaHi pesynbmamu nidkpeciroroms 3Havyyujicmb MEHMOPCLKO opieHMoasaHoi 83aemModii @ cyyvacHili oceimi ma if nomeHyian Ans niompumku
sIK akadeMi4HO20, mak i ocobucmicHo20 3pocmanHsi. [lepcnekmueu nodanbwux AocidxeHb Noe'a3aHi 3 oyiH8aHHsIM Modesieli MeHmMopcmea e
pi3HUx oceimHix cepedosuujax i po3pobrieHHIM cmaHdapmie nNid2omoeku MeHmopie.

Knio4yoBi cnoBa: meHmopcmeo, ocobucmicHuli po38Umok y4Hie, iHOugidyanbHa oceimHs mpaeKkmopisi, 83aeMo0diss MeHmopa ma y4Hsi,
oceimHe cepedosuuje.

ABTOpM 3a8BNSIOTb NPO BiACYTHICTb KOHMMIKTY iHTepeciB. CnoHcopy He Gpanu yyacTi B po3po6neHHi AoCcnimKeHHs; y 36opi, aHanisi un
iHTepnpeTauii 4aHWX; y HanMcaHHI pykonucy; B pilleHHi Npo nybnikauito pe3ynbTartis.
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